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Literacy Pedagogy and Multiliteracies in Greek
Elementary School Language Arts

Anna Fterniati, University of Patras, Patras, Greece

Abstract: In recent years, language teaching has clearly taken on a social orientation (literacy ped-
agogy), keeping in line with contemporary social developments in today s globalised world (multilit-
eracies). A basic term introduced by multiliteracies theory is that of Design, a term that comes to replace
traditional terms such as “writing” or “written speech production”. By implementing a process of
Design in its three dimensions (designed, designing and redesigned) in four aspects of teaching (situated
practice, overt instruction, critical framing and transformed practice), we can ensure the students’
active participation in the teaching process, while at the same time giving them the opportunity to
analyse and effectively use a variety of genres, modes and meanings. The present paper investigates
the extent to which the new Greek elementary school language arts textbooks provide for the imple-
mentation of practices such as the ones mentioned above. More specifically, the paper attempts to
identify whether the offered options of texts and text-related activities are consistent with the logic of
literacy pedagogy and multiliteracies.

Keywords: Language Teaching, Literacy Pedagogy, Multiliteracies, Design, Elementary School,
Language Arts Textbooks

Introduction

N RECENT YEARS, language teaching has clearly taken on a social orientation (literacy
pedagogy), keeping in line with contemporary social developments in today’s globalised
world (multiliteracies).
International research views the concept of literacy as central to language teaching.
The term literacy (Baynam, 1995) refers not only to a person’s ability to read and comprehend
a written text, but also to a person’s ability to make sense, critically manage and produce all
discourse types and genres necessary for life within society; that is, the ability to control
one’s life and environment through written discourse. In a broader sense, literacy is a social
institution combining multiple cultural, social, and cognitive dimensions.

The dialogue on the concept of literacy influenced pedagogical practice, creating a new
paradigm, known as literacy pedagogy (Cope & Kalantzis, 1993). The main unit of literacy
consists of the genre, as shaped by the sociocultural reality of the time. To be more precise,
the main unit consists of the social practices that construct the text. School literacy is achieved
by analysing and producing mainly written genres considered important to define and
transmit knowledge in various subject matters, so as to develop critical language awareness
(Fairclough, 1992). It is recommended to plan communication and interaction activities
(between students and their peers or their teachers) with practices promoting awareness of
the characteristics of genres, and to allocate time to process the students’ written discourse
in three stages.
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The concept of multiliteracies is complementary to that of literacy, providing a framework
for teaching to approach contemporary environment and the discourse types in which it is
represented (New London Group, 1996). It emerged from the need to develop skills necessary
for the comprehension of multimodal texts, which combine different semiotic modes (e.g.
verbal, visual, audio) to produce meaning and discourse in complex and multicultural social
environments (Kress, 2003, Kress & van Leeuwen, 1996 ka1 2001).

As ateaching practice, it stresses that students familiarize themselves with analysing texts
and discourse types through a wide range of cultural sources that increasingly emerge from
contemporary society. Through this process, students are expected to develop a critical
metalanguage so as to discuss and comprehend the social and cultural power of these texts
and related social practices (Cope & Kalantzis, 2000). Students’ social empowerment remains
among the main aims of this approach, which stresses its importance. Systematic study focuses
not only on genre of social power and influence, but also on texts that bring out the different
cultural voices of multicultural contemporary societies, as well as on multimodal texts.
School becomes the agent of a new literacy pedagogy. Both students and teachers are con-
sidered active agents of social change. Students can and should participate in change through
Design, a term introduced by the multiliteracies theory (New London Group, 1996), which
attempts to replace the traditional terms of “‘writing” or “written speech production”. It refers
to utilizing all available resources to construct and create a text (in terms of language). Design
is an active process that consists of searching for sources, choosing, combining, and merging.
The implementation of a Design process ensures the active participation of students in the
teaching process, while also offering students the opportunity to internalize and effectively
manage a variety of linguistic forms and meanings.

There are three dimensions to Design: designed, designing and redesigned. To produce
discourse, we design, drawing on the designed, i.e. on the conventions of the language we
speak. This is one of the sources or resources used in meaning production. The recipients
of amessage redesign it as it is being received. When they attempt to produce new meanings,
“they redesign them based on what they believe they have understood and based on the
conventions they know to be associated with their personal view on the meanings they have
received” (Kalantzis, 1997, p. 12). Particular emphasis is placed on our ability to negotiate
the different worlds being created around us, based on the different texts and communication
situations they are associated with. Differences are used as productive sources; they are the
rule, not the exception. By approaching different languages, discourse types, ways of expres-
sion and approaches to language, students significantly benefit in terms of metacognitive
and metalinguistic skills, increasing their ability to take a critical stance towards complex
systems and their interactions (New London Group, 1996).

The concept of Design is implemented in the classroom during teaching in four aspects
that alternate turns: situated practice, over instruction, critical framing and transformed
practice. [A more recent work by members of the New London Group presents the following
relevant terms, in an expanded teaching framework: experiencing, conceptualising, analysing,
applying (Kalantzis, Cope & the Learning by Design Project Group, 2005)].

Situated practice/experiencing refers to utilising the students’ experience from texts of
their everyday life and social sphere, ensuring their interest and therefore their participation
in learning.
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Overt instruction/conceptualising, refers to the attempt to explain, by means of relevant
activities, the function of linguistic elements and mechanisms that help organise, construct
and comprehend a genre through metalanguage.

Critical framing/analysing, refers to the attempt to critically view a text by placing it in
the social and cultural context from which it emerges and in which it functions.

Transformed practice/applying, dictates that during the production of discourse, both oral
and written, the produced text should be transferred, adjusted and integrated in a communic-
ation and sociocultural context relevant to or different from the context of the original text.

Research Description

Research Objective

The present paper investigates the extent to which the new Greek elementary school language
arts textbooks (gradually introduced to schools from 2006 onwards) provide for the imple-
mentation of literary pedagogies and multiliteracies. More specifically, the paper attempts
to identify whether the offered options of texts and text-related activities are consistent with
the logic of the above teaching practices.

Research Questions

1. Do elementary school language arts textbooks offer students the opportunity to utilise
their experience from texts related to their everyday life and broader social sphere, thus
ensuring the students’ participation in the learning process (situated practice)? To which
extent?

2. Do text-related activities attempt to explain and illustrate the linguistic elements and
mechanisms that help one organize, construct and comprehend a genre through
metalanguage (overt instruction)? To which extent?

3. Do the texts attempt to urge students to position themselves critically by placing the
texts under study in their sociocultural context (critical framing)? To which extent?

4.  During written or oral discourse production, are students encouraged to transfer, adjust
and integrate the produced texts in a sociocultural context, either relevant to or different
from the original context (transformed practice)? To which extent?

Methodology

In order to provide answers to the above questions, the researcher studied all texts and related
activities (both comprehension/analysis and discourse production) available in the 6 grade
elementary school language arts student textbooks (3 volumes). The 6 grade was chosen
because on the one hand the last grade of elementary school sums up the material of the
previous 5 years, while on the other hand it is in this year that students have to prepare
themselves for the increased linguistic demands of secondary education.

All texts presented were recorded and classified, while all activities of text comprehension-
analysis and text production were analysed and classified on the basis of the categories/cri-
teria described below, corresponding to different measurements. In order to conduct the ne-
cessary comparisons, measurements are estimated and presented in percentages.
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Categories for Recording, Classifying and Analysing the Texts Offered
for Comprehension-analysis

Categories in Terms of Situated Practice

This section investigates whether the teaching material includes all textual representations
of the students’ everyday life and whether elementary school language arts textbooks offer
students the opportunity to utilise their experience from texts that pertain to their everyday
life and broader social sphere, thus ensuring the students’ participation in the learning process.

In order to familiarise students with the main text types, the offered texts should demon-
strate a linguistic variety. They should include not only literature, but also texts from a broad
social sphere (press articles, advertisements, brochures, all types of instructions, maps, tables,
letters, journals, etc.). They should be authentic, and presented in their original form, when
possible.

All offered texts were classified according to the following parameters:

* whether they emerged from “authentic” communication circumstances and whether
they are presented in their original form

» whether they represent all discourse types available in the social sphere

» whether they represent all genres available in the social sphere

»  whether they include texts that utilise new technologies in their presentation (multimod-
ality), as occurs in the broader social sphere

Text Authenticity
15t Measurement

¢ Authentic texts
¢ Non authentic texts (constructed)

Initially, all texts offered for comprehension-analysis in the teaching material were classified
according to whether they had been produced in authentic communication circumstances
(authentic texts) or not.

Authentic texts included all texts that were not specifically constructed for the needs of
the language course, as well as all texts that kept their original form in the teaching material
(e.g. scanned texts).

Discourse Types Introduced to Students
2" Measurement

» Literary texts

¢ Informative texts
* Expressive texts
¢ Persuasive texts
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Texts were then classified in four categories, according to the discourse type to which they
belong, in order to see whether the teaching material includes all discourse types available
in the social sphere. Based on commonly accepted criteria, texts were classified in four cat-
egories: Literary texts include excerpts from novels, stories, poems, plays, etc., which focus
on linguistic expression, choices and style. Informative texts include press releases and art-
icles, encyclopaedia entries, technical texts, announcements, instructions, maps, etc. Express-
ive texts include journals, autobiographies, confessions, interviews, informal conversations,
etc. Persuasive texts include political and military leaders’ speeches, advertisements, etc.

Genres Introduced to Students
3" Measurement

* Narrative texts
* Descriptive texts
* Argumentative texts

The third classification concerns the genre of the taught texts, in order to see whether the
teaching material includes all genres of the social sphere. Based on commonly accepted
criteria, texts were classified in three categories: Narration includes fairy tales, myths, tradi-
tions, stories, novels, historical narration, etc. Description includes recipes, instructions,
regulations, announcements, literary or journalist description of places, people, processes
etc. Argumentation includes advertisements, speeches, etc.

Text Multimodality
4t Measurement

¢ Non multimodal texts
*  Multimodal texts

All texts offered for comprehension-analysis were classified according to whether they use
other semiotic modes (image, sound, movement, etc.) apart from or besides language (mul-
timodal texts), as shown in Picture 1, or whether they only use language (non multimodal).

The inclusion of multimodal texts in the teaching material shows that the authors took
account of students’ text representation, since a great number of texts in the social sphere
are now multimodal.

Multimodal texts include only texts that display an instrumental relationship between text
and image, e.g. newspaper articles, advertisements, comics, postcards, posters, maps, etc.
The measurement did not include texts that were simply illustrated, nor multimodal texts
that decorate the textbook, without any relevant instructions in either the Student’s or the
Teacher’s book, nor multimodal texts aiming to teach grammar phenomena.
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3 . 0. T0 GpBEY QUvOIEUETOL NG PEPIKG EIKOVIBIA. T 3EDVOUY; MNOPEITE v BPEITE 0E NYIA ONG
TIC IOTOCENIZES NOU NEQIYPAYOVTALOTO APBO OVTIOTOIXE] 10 KABE EIKOVIBIO:

8. NopiZETE N 01 NANPOPOPIES Now pac 3iver 10 BpBPo " QUTEC TIC 10TOCENIEC £iva APKETES; Tt
M0 80 BENCTE VO PABETE; IAKEVTPWATE KOL ONPEIGOTE TIC 1BEEC 00C Y10 VA TIC XPNAILONCOE-
1€ 0TN ypanTi 3paoTnpidtnia é.

The above activity asks the students to “Go surfing with Webby”, noting that:

“3.a. The article is accompanied by several icons. What do they show? Can you define which of
these websites corresponds to which icon?

b. Do you think that the article provides us with enough information on these websites? What else
would you like to know? Collect and write down your ideas, so as to use them in written activity 6”.

Picture 1: Student’s Book, 6 Grade, Volume 2, p. 50

Categories in Terms of Overt Instruction

This section investigates whether text-related activities attempt to explain and illustrate the
function of linguistic elements and mechanisms that help one organise, construct and com-
prehend a genre through metalanguage.

Relevant practices were sought in activities that illustrate how each genre is organised
and how linguistic elements construct the cohesion and style of each genre.

Overt Instruction Activities
5" Measurement

* Overt instruction activities
* Other analysis activities

Overt instruction activities include the comprehension-analysis activities that promote student
awareness of genre superstructure (not simple content comprehension) and of the function
of the linguistic elements that compose each genre.
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Analysis Activities that Promote awareness of Genre Superstructure
6 " Measurement

* Activities of awareness of genre superstructure
* Content comprehension activities

The analysis activities include only the activities that bring out how each genre is organised,
not simple comprehension activities.

These activities included questions on the main structure points of a specific genre (nar-
rative, descriptive, etc.) or explicit references to the elements that students have to look for
in the text under study (see Picture 2).

Y

| + NpoonaBriorey 0 anovIAGETE oTic NapaKkdtu EpWTOEC, Bpiokoviog JEa oo keipevo
TIC MANPOGOPIEC Mo XpElgeare:

. Tirepiypaget o cuyypageac; Nlotog katotectoe oro anit,

. Nou Bpioeerar roanite. " Exoupe mnpogaplec y1a ro nwe iray on' 6w,

y. M v T anim ano Eoa e T OELA NOU BAENEITOUC XUPOLC O DUYYPApEQ,;
8. Mota oToweio & bvouy nwe Atay n {wn TouNoINTA Péan o' aud,;

£. MoleC € /vt o1 okeeIg kol 10 axoNia Tou ayypopED;

The above activity asks the students to:

1. Try to answer the questions below, looking in the text for the information you need.

What does the author describe? Who lived in the house?

Where is the house located? Is there any information on how it looked on the outside?
How does the house look on the inside, as seen by the author?

Which elements show what it was like to live in it?

What are the author's thoughts and comments?

Panocw

Picture 2: Student’s Book, 6n Grade, Volume 1, p. 25

Activities that Promote Awareness of Functional Grammar
7 th Measurement

* Functional grammar activities
+ System grammar activities

In a total of activities that promote awareness of morphosyntactic phenomena used in each
genre, this measurement distinguishes between the cases that concern the language system
structure and rules and the cases that concern their function and use in communication.
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The aim was to investigate the extent to which activities nurture the development of con-
scious control and use of linguistic elements to achieve style differentiation, text cohesion
and text differentiation (see Picture 3).

Q 2 . a. O ouyypaPEAC NPOTIPAEL TOV EVESTWTA OTNV NEPIYPAPN TOU, EVL), STav apnyeiTan
oTypEC and Tn Zwn TOU NOINTA, XPNOIPONOIEL NOPEABOVTIKOUC XPOVOUC KAl KUPIWC
naparankd. nativopiZets 6n oupBaiver auTo;

£. ITo KEIPEVO CUVaVTANE NOAAG eni@era nou

® pac 3ivouv NEPISOSTCPES NANPOPOPIES YIa TA NEAYPATA NOU NEPYPAPOVTOL KOl KAVOUV TV
neplypagn mo wvravn, cagpn, akpiBn kal napacTankn.

® LAC PETAPEPOUV EVA OXOALO NOU BEAEL VA KAVEL O OUYYPAPEACYIA 6, TL BAENEL KAI NEPIYPAPEL

Ta enBeta pag Seixvouv 3nNAASA TNV OATIKA YWVIa, TNV NPOOWMNKN HATIG TOU OUYyPOWEad, TO

NWC BAENE L QUTOC TA NPAYRATA NOU NEPLYPAPEL.

MNOPE(TE va BPeite Pepika £NiBETA OTO KEIPEVO NOU ANAWC NEPYPAPOUV KaAL PEPIKA NOU Tau-

10xpova oxoMalouy,

y- Ta cnifcta nepiypdgouy Pe OUNTOHO TPOMO £va XOPAKTNPIOTIKG Tuw OUCIACTIKLW NoU
OUVO3EDOUV. AEITE NWC 80 NEPIYPAPARE XPNOIPONOIWVTAC OTN BEON Twv EMNBETWY NEPIOTOTEPES
Atk

Ito dwpdrtio undpxer £va TPANE{dKk: ano AKATEQYAOTO £UA0 (ano EUAO Nou dEv TO Exouv
xargoyaote (). pia kapExAa gadvn (ano Yaba) ki €va gidgoévio oinodo (ano oidepo).
Npoona8noTe va avTIKATAOTNOETE TA UNOYPAM JIOPEVA ENIBETA TOU KEIPEVOU PE GPATEIC NOU va
NEPIYPAPOUV TA OUCIACTIKA NOU SUVOSEBOUV.

The above activity asks the students that:
2. a. The author prefers Simple Present when describing the building, but uses past tenses —
mainly Past Continuous — when narrating about how people lived in it. Why do you think this is?

b. In the text, we can find many adjectives, which:

o Provide us with further information about what is being described, making the narration more
vivid, explicit, precise and graphic.

e Show us the author's comments on what is being described. That is, adjectives show us the
author’s point of view / personal perspective regarding what is being described.

In the text you just read, can you find some adjectives that are simply descriptive and some that

also provide comments?

c. An adjective provides a short description for a feature of the noun it relates to. See how we can
describe, replacing an adjective with more words:

in the room there is a little table made from unprocessed wood (wood that hasn't been
processed, a straw chair (made of straw), and an iron tripod (made of iron).

Try to replace the underlined adjectives with phrases that describe the nouns that follow.

Picture 3: Student’s Book, 6 Grade, Volume 1, p. 26

Metalinguistic Description of Grammar Phenomena
th
8 " Measurement

* Metalinguistic description of functional grammar phenomena
* Metalinguistic description of system grammar phenomena

This measurement does not relate to activities. It distinguishes between cases of explicit in-
struction, through metalanguage, of the morphosyntactic phenomena that compose each
genre (see Picture 4), and cases of explicit instruction, through metalanguage, of their function
in a specific genre (see Picture 5).
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NAPEASON NMAPON MEAAON

KATI NOU YyIvoeTtav KATL nou yivera: wwopa, x&TL Nou ea yiver

n €ywve TN OTIYRN NOU HAGuE N &a yéverar

Naparanxkdc EveoTwrac E€axoAoudn ko

éypaga " pEAAovTac

Adproroc Napaxeipevoc R VpEpsa

sSypapa €xw ypaiper Ivvon.nm péovrag

Ynepouv TéAikoc Sa ypapw

cixa ypapct IuvreA sopévoc
péARovrac

Ga €xw ypaper
The above table informs the students that:
There are many ways to show when something is done. One such way is the tense of the verb.

PAST PRESENT FUTURE

something we did something we are something we will do
or were doing doing now or will be doing

Past Continuous Simple Present Simple Future

| was writing | write | will write

Simple Past Present Perfect Future Continuous

| wrote | have written | will be writing

Past Perfect Future Perfect

I had written I will have written

Picture 4: (Verb Tenses in a Narrative Text) Student’s Book, 6" Grade, Volume 1, p. 14

""f: MavatpaBiet Ty npocox i pac pia diagrpion, va pac ennpedoe! kaiva pac neioe,
XPNOIPONOIEL:

w0 Kupiwe i npoatakiki éykMan (PEPIKEC POPEC KAl TNV UNOTAKTIKA)
»0 MoAra onpela otiéng, kat1310iTepa To BAUPAOTIKG, TO EPWTNHATIKG KAI TA ANOTIWANTIKG

»0 MoAAd eni@era kai paAiora pe Tpano ouxva unepBoAikd. ‘Eta, Ta odvTourte Te Slagipiong
3, y1a nopdderypa, 3ev €ivat povo kaAd oMa povadixd, EexwploTd kal dx1 anAWE QpEoka
aMa 0Adgoeoka. Akdpa, Toydra A 3ev eival anhwc Goemmikoard Boenikateo (mo Boe -
ko) and aAAa yarara (ouykpitikac Badpac). MoAu ouxva paiora eivar To BoenTekore o,
10 Mo Bpenmikd an’ 0Aa, eival Boenmikotaro (unepBerikdc BaBpdc).

The above activity informs the students that:
In order to draw our attention, influence us and convince us, an advertisement uses:
< Mainly the imperative mood (sometimes also the subjunctive)
< Many punctuation marks, mainly the exclamation mark, the question mark and the
ellipsis
< Many adjectives, often in an exaggerating form. In advertisement 3, for example,
sandwiches are not only good, but also unique and special, not only fresh but all fresh.
Also, milk A is not simply nutritious, but more nutntious than other brands of milk
(comparative). Often it is the most nutritious (superlative).

Picture 5: Student’s Book, 6" Grade, Volume 1, p. 57
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Teaching Multimodal Communication
9" Measurement

*  Multimodal text related activities attempting to teach other modes, apart from
language

¢ Multimodal text related activities not attempting to teach other modes, apart from
language

The next measurement includes the cases of multimodal text related activities that attempt
to teach other modes apart from language (e.g. image), during the comprehension-analysis
activities, since this practice is instrumental to multiliteracies (see Pictures 6 and 7).

4
‘ | Togampioate myagina Tic npomoupEves ochiBac MacpsiTe rwpa v’ onovrios -
TEOTI NOPORITL A0S
Q110 M0 ey oS J0: Ergs puvel NOQIDX
. Nowes Bomeee npapopies poc Jvey'ouns;
. TOCUNYINITALKO £x 0 10sE RIS 0L 0NTTD
3. Mleww €101 % eagiopeo xpupa TC oo Marivopilgae an ouploiro aure;

€TI0 £ 00 0 MANPOPARGEC 10w BRI ON0VIa 06 vt ey Riari MOTNTE CeiouyBaiver
om,

-~

y s N . .
£ Mepnamiawnas o8 wancwy sevipwdd dpapo Mabalee ouritny ogico. B B oevo na-
PEEREPOC 0" 019310 CURABANTRCAD; L 62L0N 0y NCTE T AN3YTION 035,

The above activity deals with an anti-war poster (left), asking the students to:

1. Observe the poster of the previous page. Can you answer the questions below:
a. Which event does the poster inform us on?

b. What information is offered?

c. Is this demonstration held throughout the country?

d. What is the poster's main colour? Why do you think this is?

e. Which information is offered in bold? Why do you think this is?

2. When walking down a central street, you come across this poster. Would you like to participate in

this demonstration? Justify your answer.

Picture 6: Student’s Book, 6" Grade, Volume 3, pp. 85-86
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@ 2 Toc Gpece m ewovoypoprgsEvn L0T0pia Mo 310BRAGTE 410 Tew MEPINETEN Tou
) Mixou Anikow; 8 BENOTE va 1n w8 ko1 ' v piko oo nou Sev v Exé1 Jabaoe
ﬁ TpagTE hoindy T 10%09ia APOBEXOVIS V2 (Oivay Tl e A 0A£C o1 AANPOpapiES kox
77 oohemopépeiee tuw enduio: OKVEC, XGPAC, XpOVDS, OWaKBRATA, Ex9P30EIC fpo-
CLONCU, KEIPIVOYIEG, Eviaon guwic kTh.

Enins, npénes v KGVETE Tov S0 Adyo 3y 10, Ep200v JE Jikedy MO 10 i%a 10 npdowa T
10T QAW PETOIPERETE £08IC 10 My10 Toug. No0ESTE TIC BAMIYES DU TPENE| O KAVETE 0N
Tov £08) oo Mo Adyo (akAayi npoadingu A xpivou £.4.).

e va BonBnBeive Bpeite 1 KUpIa gToweia T 0Toplag:

L

> N0y OupE0ivouv 503 ¢ OgIYERDIN KTEpin

5 N0I0¢ £ 0 BACKOS TipRaC k31 RO ANE NP3CWA Naipvouw e

“l

l]p

2 NOIEG £1v01 0 EvEpYEIEC Tout (T kavow)

¥

TLOGEPIOVTDL €1 T B10BEVOVTaI

The above activity relates to a comic of Pico Apico (left), asking the students:

2. Did you like the comic you read about the adventures of Pico Apico? Would you like to narrate
this story to a friend who hasn't read it?

Write the story, making sure your words include all the details of the pictures: scenes, place, time,
emotions, facial expressions, gestures, intensity of voice, etc.

You also have to transform direct speech into indirect speech, since it is no longer the
characters who are speaking, but you are transcribing their words. Be careful with the changes
necessary when writing indirect speech (change of person, tense, etc.).

For help, first locate the main features of the story:
Where does it take place?

Who is the main character and who else is involved?
What are their actions (what do they do)?

What do they think and feel?

34040

Picture 7: Student’s Book, 6™ Grade, Volume 3, p. 20

Categories in Terms of Critical Framing

This section investigates whether the teaching material attempts to help students critically
view a text by placing it in the social and cultural context from which it emerges and in
which it functions (critical framing).

Of all the text analysis and discourse production activities, this measurement only includes
the activities that attempt to help students not only practice in decoding genre characteristics
but also realise the texts’ sociocultural impact (Collins & Blot, 2003; Kostouli, 2005; Kress,
1998), see Pictures 8 and 9.
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Critical Framing Activities
10 " Measurement

* Critical framing activities
*  Other activities

. fulmaare p& Tug ouppodntic
Q[ NOIG 0N T, TEEG
dopapiver od; dpeor nepronitepo
pa ot Awdpa, aeo vepdere én
poc mnpopopel karitepa yia m
XpoipdTaTa to npoid T nou
Sogm e,

8. Bpeine pepued and Ta wemve-
KTApOTA Tou KABE oIV TEC,
o nopouaala cobepin asd e
TEanepic dagnpivec. Yndpeww dpoys
perovexripora; Nari & poBak upe
1incea ' oued;

The above activity asks the students to:

A. Talk with your classmates about which of the four advertisements you liked best and why. Also,
which one do you think is better in informing us of the usefulness of the product advertised?

B. Find some of each product’s advantages, as presented in each of the four advertisements. Are
there any disadvantages? Why don't we learn anything about them?

Picture 8: Student’s Book, 6 Grade, Volume 1, p. 56
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2< a. OtAgukoi npaTEvay oTouS IvaIavouc va ayopagouy Tn yn Toug. 0 apxnydc Twv Ivaiaviay
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A&V UNOPOUE VA QyOPACOUKE 1l VA NOUANICOUKE TN yn, ENEISN N yn 36V AVIKEL OTOV Gv8PWNo, 0
avBpwnoc avriket om yn.

8. 0 M31avOC, Y10 va NEIOEL TO *AEUKO Opx YO », XPNOIPONOIET PPACEIC NOU 3sixvouv Ta cuval-
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onadei va NPOKAAE0E! To @G80 yIa TN CUPNEPIPOPA TOUAEUKOU QNEVAVTI OTN GUON, AEYOVTOC:

H anAnoTia Tou Asukoé 8a xataBpox8iost m yn kat 3¢ 8’ a@noe! Niow TNC NAPA KA £PNio.

BpeiTe NOPOPOIEC PPACEIC TOU Iv3IAvOU KaI NEITE NOLO oUvaio8npa cac npoxaiouv (ouykivnon,
@680, xapd, AUnn).

The above activity tells the students that:

2.a. The white people wanted to buy the Native Americans’ land. From the beginning of the text, the
Native American chief stresses:

The idea (of buying or selling the sky or the warmth of the land) seems strange to us.

This is his view, his opinion. His objective is to convince through logic. For this reason, he
Justifies his position, saying:

Since we do not own the freshness of the air and the cleamess of the water. .

Then, throughout the text, he provides more reasons why, in his opinion, the sky and land cannot
be sold. Find two more reasons through which he attempts to logically convince, and use one
phrase for each reason, for instance:

We cannot buy or sell the land, because the land does not belong to man; man belongs to land.

b. In order to convince the “white chief”, the Native American uses phrases that show their
feelings towards nature, which can evoke the audience’s feelings too. For instance, he tries to
induce fear on the behaviour of the white man towards nature, by saying:

The greediness of the white man will devour the land, leaving only the desert.

Find similar phrases in the Indian’s words, and say how they make you feel (touched, afraid, happy,
sad).

Picture 9: Student’s Book, 6™ Grade, Volume 1, p. 83

Categories in Terms of Transformed Practice

This section investigates whether students, during oral and written discourse production, are
encouraged to transfer, adjust, and integrate the product of their work in a communication
and sociocultural context relevant to or different from the context of the original text
(transformed practice).

Based on the above, this measurement investigates whether the teaching material allows
for communication and interaction activities on discourse production, and whether enough
time and support is devoted to the processing of the students’ written discourse.

Every discourse production activity (oral or written discourse) was classified according
to whether it poses or attempts to solve a communication problem different than the original
text. At the same time, the researcher investigated whether the activities defined the commu-

331



THE INTERNATIONAL JOURNAL OF LEARNING

nication context of the text to be produced (mainly the audience and the aim regarding the
sociocultural context), which guides the text’s structure, organising and linguistic media.

This section also studied whether the textbooks offered a three stage process for written
discourse production, provided the necessary support/guidance, and encouraged communic-
ation activities with links to the social sphere, like interdisciplinary activities that promote
group work and cooperation in authentic communication circumstances.

Transformed Practice Activities
19t Measurement

¢ Transformed practice activities
* Other discourse production activities

Of all discourse production activities, this measurement includes all written or oral discourse
production activities that pose a specific communication problem to be solved and define
the communication context of the text to be produced.

Oral Discourse Production Activities
12" Measurement

¢ Oral discourse production activities in communication context
* Oral discourse production activities out of communication context

Of all oral discourse production activities, this measurement includes all activities that
pose a communication problem to be solved, while also defining the communication context
of the text to be produced (see Picture 10).
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vl 4. NapaTnPnoTE TIC GUTOYPAPIEC KA PIAACTE OTNV TAEN yIa TO NUWXE NTAv Ta KTioPaTa nou
BAENETE GAAOTE KOI TW)PA.

BE00aA0VIKN:
H pnTponoAn kot n 036¢ MNTPONGAEWE
nponoAcpxa (Navw) kot onpspa (kdtw)

BECCQAOVIKNC EYKOAMOV,
€x3. EEQvTac, ABnva, 1957

The above activity asks the students to:

4. Observe the pictures and discuss in class on how these buildings were once and what they look

like now.

Thessaliniki: The metropolis church and Mitropoleos street before the war (above) and today

(below).

Thessalonikis Egkolpion, Exantas Publ., Athens, 1997.

Picture 10: Student’s Book, 6" Grade, Volume 1, p. 27

Written Discourse Production Activities
13" Measurement

¢ Written discourse production activities in communication context
¢ Written discourse production activities out of communication context

Of all written discourse production activities, this measurement includes all activities that
pose a communication problem to be solved, while also defining the communication context
of the text to be produced (see Picture 11).
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GPA0E K NOU POVEP LY ALY TENO KOI 630 NEPLOIGIEPA ENiBETa UNopE(TE.

The above activity informs the students that:

3. Your class organises a competition called “A building of importance for our region”. It can be an
old, historical building (you can look for help in the History class), or a modern construction. Your
text needn’t be over 150 words.

You can say:

where it is / when it was built / what is its history / how did you learn about it

what it looks like on the outside and on the inside (the general impression you have, its
architectural features, the material it is made of, the rooms and facilities it has, the object
you may find inside the building)

if certain people live or have lived there and if you know something about their life

how you feel when you are there

05
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Picture 11: Student’s Book, 6" Grade, Volume 1, p. 27

Written Discourse Production Activities Guiding the Three Stages of Writing
14™ Measurement

*  Written discourse activities guiding the three stages of writing
*  Written discourse activities not guiding the three stages of writing

This measurement classifies written discourse production activities according to whether
they illustrate the three stages of writing: planning, producing a first version of the text, and
revising-editing the first version so as to produce a final text.

For the measurement, it was considered that activities offer guidance for the first stage
(that of planning a text) when the instructions refer to basic text characteristics (structure
elements and the right linguistic media to produce the specific genre), e.g. see Picture 12.

The measurement of activities offering guidance for the third stage (that of revising-editing
the first version of the text) included the tables offered at the end of the first unit of each
volume, which are valid for all written discourse production activities and offer instructions
on enhancing a text to produce a final version, as well as the revision tables at the end of
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each unit, which outline the basic text characteristics for the production of the genres taught
in the unit (see Picture 13).

J 5 « Kov1d oty reploxrt 00¢ €x2 1 3nuoupy Nl €vag ka1 CUAPGC GNoU PADEE vedvIaL
npooguYEC Stwypéval and Jidpoped xwpec. Dy kanoio Géouy va Toug Jiiouv.
H 1450 0og, Aaindv, anogaoiZel va JNTrcet ond To INPOEXO va SUVEXICOUY oL NPAGPIYEC va
(PAOEEVDLVTOI OTOY KATAVAIGUO KOI va ToUC BanBnos | va BEATINOOWY AKOPA NEPIOOBTE pO TIC
CUYENKeC ZWNC ToUC. ETQIpGITE TV ENIOTOA N NOU OKCAOUBE(, PE OKONG vO NEICE1E ADyikd oM G
MO VO OUYK VI OETE TO STPOpPXO.

Mny Eexaocre:

Tenv ErotoAn xpe1ale1ol va rElIE 1 anois £ 005 KoV TIC IToAY IO ETE
S0 nwe Zouy TWRAa o NDATYPUYES GTaV KATAUAITHO

=0 pati ey npénct va Tous Jwwgow

T parn £ivol 0wato va Tous Bondnoouus va grialouy T Zen Touc
PPOVIIOTE VO XP NI PONOIADETE

B amoroyikes npoTace s

B OKE)EIC KOLGPAGE K NOU B0 OLy KIYADBILY 10 3N)0pKD
L phpana kv gpd OsIC NOU PAVERGIVO Iy TNV GOt 0o
20 Mfaconwe BEBaia, guoka, Aoindy, TEAKG

The above activity informs the students that:

5. Near your area there is a camp from refugees from various countries. But some people do not
want them there.

Your class decides to ask the mayor to keep offering hospitality to the refugees and help them
improve their lives. Prepare a letter, aiming at convincing the mayor with logical and emotional
arguments.

Don’t forget:

In the letter, you have to state and justify your views on:

how the refugees live on the camp now

why they shouldn’t be sent away

why we should help them rebuild their lives

Make sure you use:

reason clauses

thoughts and phrases that will touch the mayor

verbs and phrases that state your opinion

words like of course, naturally, therefore, finally

4314

444

Picture 12: Student’s Book, 6™ Grade, Volume 1, pp. 84-85
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The above activity informs the students on:
1. How to describe a building
We write:

e Where itis located.

+  When it was built, what is its history.

+ Whatit looks like, describing from the outside towards the inside (the general impression
you have, its architectural features, the material it is made of, the rooms and facilities it has,
the object you may find inside the building).

+ Who lives or has lived in it? What do we know of their lives?

+ What feelings the building makes us feel.

We use:

+ Verbs in simple present (usually).

* Adjectives and adjectival phrases

¢ Determiners of place

Correcting my work

Each time | write a text, | proofread it. | pay attention to the questions below, and correct as
necessary. (I may have to re-write parts of my text).

1. What was my aim? Did | succeed? (Each time, consult the instructions of the written
discourse production activity for the points recommended for development, as well as the
revision tables at the end of each unit.)

Did | structure my work in paragraphs?

How about spelling? Did | use my dictionary?

Did | use full stops and commas properly?

Did | use many different words or did | repeat the same words often?

What did | like best about what | wrote?

What could | have written better? How can | write it now?

What could | add? What could | omit?

Will my classmates understand my text?

10 Which parts will they like the most and which the least?

11. How does my text look? Is it neat and tidy? Is it easy to read?

Picture 13: Student’s Book, 6" Grade, Volume 1, p. 37 and 22
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Interdisciplinary Activities

15 " Measurement

* Interdisciplinary activities in communication context
» Interdisciplinary activities out of communication context

Of all interdisciplinary discourse production activities, this measurement includes all
activities that pose a communication problem to be solved, while also defining the commu-
nication context of the text to be produced.

It was deemed important to investigate interdisciplinary activities separately from
other discourse production activities, since they require authentic language use and
links to society (see Picture 14).

lf « NMOPEITE K1 EOEICY A NDOY PATONOMAETE 1A EPEIVD, B NWC AUTA NOU EKAOVE TO KEVIPO tpsu-
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B ByaZere oupnipicpara and TV EpEVA 007 KOL T YPAQETE yio Tov nivara ovas
KOIVI0EWV TOU IXOME IDUTAS A YPAGETE Eva 6pdpo aTn axchikn egnpepida.

Karnenmuxia!

The above activity informs the students that:

4. You too can conduct a research, like the one conducted by the Centre for Research and
Prevention of Child Accidents. Your research may focus on “Child accidents in school”.
You will have to do the following:

Define the age groups you will include in your research. One group may include the first
and second grade, another group for the third and fourth grade, and a third group for the
fifth and sixth grade. Your sample is ready!

Write a questionnaire and ask your classmates to mention any accidents, where they had
them, why, and what were the consequences.

Collect all the questionnaire answers and count the different cases for each age group. For
instance, 10 children from the first and second grade answered they had fallen of the stairs.
Prepare statistical tables, as you did for Maths class.

Draw conclusions from your research and write them on your school announcement
board or in an article for the school newspaper.

Picture 14: Student’s Book, 6" Grade, Volume 2, p. 75
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Multimodal Text Production Activities
16 " Measurement

*  Multimodal text production activities
* Non multimodal text production activities

This measurement classifies all text production activities according to whether the texts to
be produced have to be multimodal (e.g. instructions on text illustration, creation of comics,
posters, postcards, advertisements, drama, audio or video recordings, etc.; see Pictures 15
and 16) or not, since this practice is central to multiliteracies.

| O + Browalere 0o oxoheio a0 C o BeaTpikA NapATTamE s nBCNNC Kl AUVIENEDTEC
] and T 16N 00C Ko DknvoRET 1T BOowad/ 300kih 0 0ac, Xk IALETor ANty va vy o
J0 160N0 10 eV KEiEva 13 tv NOPA0TOaN. Xwpiore ts 0 0pdd eC ko Eeknvrione.

~| 1 D2 nepaadtepot paBouy ya T nApICTO0N 0o, 1000 peyaATEpN Enuxi B0 £xeL BANTE

\ 0 TN@IYTOIO 03 ¥ 0 SCUNE e 1 K01 Enuioupy0TE P10 Gpioa noy o T Souy ka1 E£L o To Ko
161000¢. DENE1 VA AVOPEPETE CUVTaRA 600 xpaIGTE Tl KANOIC Y10 ¥0 £p¢1 OTW NopAaToon
((w«, OUYyPOGEDS, TONIK, XPEVEC, NI0C agyavENEL T NopdaTann). Eniong, £val nku on-
YovTied va TpoBAEETE TV npeoe e To péyeBoc ko 1o €136C Ty ypoupdtay (Tuncypagikoi
XOPOXTAPEC), JE EVIOVA XPUPOTD, JE HVOTEC QYMIEECOC, PE EVTUNLAINEC E1iveC f quTo-
YPOPEC K16, 11 G0 OkegTEiTE. Acite to nopadenpa g cehidac 50.

NIKOL KABOYKIAMT

OAYMITIA KYPTARAKH

My §EvdTE 6T 01X WP 6NOU TENOBETEITON P10 0100 E o1 0pOnax KO 1 PE PEpahn Kivion kol
i’ 0T NpENELvo TDOBAEL ElRAND T NpooexiL

The above activity deals with a theatre play poster (left), informing the students that:

10. Your class is planning a theatre play. Your classmates are the actors and technicians and your
teacher is the director. You have to prepare all informative texts on the show. Work in groups.

c. The more people learn of your show, the more successful it will be. Put your imagination at work
and create a poster, which will be seen outside of school too. You have to briefly mention all the
information necessary for someone to come to your show (title, author, place, time, who organises
the show). Also, it is very important to draw the people’s attention with the size and type of the
letters (font), with bright colours, with vivid contrasts, with impressive drawings or photographs, and
whatever else you can think of. See the example on page 50.

Don't forget that posters are placed in public places, with lots of traffic, so they should be easily
noticed

Picture 15: Student’s Book, 6" Grade, Volume 3, pp. 50-51
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The above activity asks the students to:

3. Imagine how the journey of Pico Apico continues, and complete the comic:
first think what could have happened after take-off, and what adventure he got into (maybe

1}

there was a storm, or he ran out of batteries etc.)

R

then draw his adventure in squares
finally, put his words or thoughts in balloons (if he met someone, write a dialogue)

ANNA FTERNIATI

You can make photocopies of your work and make a book with the comics of the whole class.

Findings.1

Picture 16: Student’s Book, 6™ Grade, Volume 3, p. 21

The study on the research questions relates to the results of the corresponding measurements:

Measurements 1-4 (tables-graphs 1a, 1b, 1¢ and 1d) look into the 1*' research question:
Do elementary school language arts textbooks offer students the opportunity to utilise
their experience from texts related to their everyday life and broader social sphere,
thus ensuring the students’ participation in the learning process (situated practice)?
To which extent?

Table-Graph 1a: Text Authenticity

Authentic Non Authentic Non Classified Total
54 1 1 56
96% 2% 2% 100%

! Special thanks to Myrto Markopoulou, a teacher and postgraduate student at the Department of Primary Education
of the University of Patras, for her precious help at processing the data of the present research.
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96%

| H Authentic

ENon authentic

ONon classified |

As can be seen in table-graph 1a, the vast majority of texts (96%) is “authentic”.

Table-Graph 1b: Discourse Types Introduced to Students

m Expressive discourse
Oinformative discourse

® Persuasive discourse
O Literary discourse

Expressive Persuasive Informative Literary
. . . . Total
Discourse Discourse Discourse Discourse
4 5 32 15 56
7% 9% 57% 27% 100%
7%
27% 9%

57%

Table-graph 1b demonstrates that non literary texts (73%) are more than double the number
of literary texts (27%). Informative texts are dominant, while persuasive and expressive texts
are less frequent, as is also the case in the social sphere.

Table-Graph 1c: Genres Introduced to Students

Description Narration Argumentation Total
39 10 7 56
70% 18% 12% 100%
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12%

18%

70%

|lDeacription W Narration l:lﬁ.rgurnantationl

Table-graph 1c demonstrates that descriptive texts dominate, followed by narrative texts
and then argumentative texts, as is also the case in the social sphere.

Table-Graph 1d: Multimodal Texts for Comprehension-analysis

Multimodal Texts Non multimodal Texts Total
24 32 56
43% 57% 100%

43%

57%

| B Multim odal texts mNen multim edal texts I

Table-graph 1d demonstrates that the teaching material includes a relatively large percentage
of multimodal texts for comprehension-analysis (43%), thus reflecting to a point the current
situation of contemporary society.

It is noted that in most cases multimodal texts combine language and image, with few
texts using another mode or presenting another mode on the printed page.

Measurements 5-9 (tables-graphs 2a, 2b, 2¢, 2d and 2¢) look into the 2 nd research
question: Do text-related activities attempt to explain and illustrate the linguistic elements
and mechanisms that help one organise, construct and comprehend a genre through
metalanguage (overt instruction)? To which extent?
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Table-Graph 2a: Overt Instruction Activities

Overt Instruction Activities

Other Analysis Activities

Total Analysis Activities

97

64

161

60%

40%

100%

B Overtinstruction activities
W Other analysis activities

Table-graph 2a demonstrates that a large percentage of analysis activities (60%) attempts to

bring out how each genre is organised and how linguistic elements construct the cohesion
and style of each specific genre.

Table-Graph 2b: Analysis Activities that Promote Awareness of Genre Superstructure

Activities of Genre Super-

Content Comprehension | Total Activities
structure Awareness Activities
27 50 77
35% 65% 100%

65%

35%

B Superstructure awareneas activities
B Content comprehension activities

Table-graph 2b demonstrates that a significant percentage of analysis activities (35%) attempts
to bring out how each genre is organised.
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Table-Graph 2c¢: Activities that Promote Awareness of Functional Grammar

Functional Grammar
Activities

System Grammar Activities

Total Grammar Activities

36

23

59

61%

39%

100%

E Functlonal grammar actlvities
M Systom grammar activities

Table-graph 2c demonstrates that a large percentage of morphosyntactic awareness activities
(61%) attempts to bring out their function and use in communication.

Table-Graph 2d: Metalinguistic Description of Grammar Phenomena

Functional Grammar
Activities

System Grammar Activities | Total

24

25

96%

4%

100%

4%

B Functional grammar activities
W System grammar activities

Table-graph 2d demonstrates that almost all cases of explicit instruction, through metalan-
guage, of the morphosyntactic phenomena that compose each genre refer to their function.
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Table-Graph 2e: Teaching Multimodal Communication

Multimodal Text Related
Activities Attempting to

Teach other Modes, Apart

Multimodal Text Related

Activities not Attempting do
not Attempt to teach other

Total Multimodal Texts for
Analysis

from Language Modes
8 16 24
33% 67% 100%

67%

33%

W Multim edal text related activities attem pting to teach other modes apart
from language

B Multimodal text related activities not attem pting to teach other modes

Table-graph 2e demonstrates that the multimodal text related activities that actually attempt
to teach multimodal communication do not display a very large percentage (33%).

Measurement 10 (table-graph 3) looks into the 3 ™ research question: Do the texts
attempt to urge students to position themselves critically by placing the texts under
study in their sociocultural context (critical framing)? To which extent?

Table-Graph 3: Critical Framing Activities

Critical Framing Activities

Other Activities

Total Genre Analysis and
Discourse Production
Activities

13

131

144

9%

91%

100%

91%

B Critical framing activities

B Other activities
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Table-graph 3: Demonstrates that the Percentage of Critical Framing Activities is Quite Low
(9%)

Measurements 11-16 (tables-graphs 4a, 4b, 4c, 4d, 4e and 4f) look into the 4 ™ research
question: During written or oral discourse production, are students encouraged to transfer,
adjust and integrate the produced texts in a sociocultural context, either relevant to or different
from the original context (transformed practice)? To which extent?

Table-Graph 4a: Transformed Practice Activities

Transformed Practice
Activities

Other Discourse Production
Activities

Total Discourse Production
Activities

91
78%

26
22%

117
100%

78%

B Transformed practice activities

B Other discourse production activities

Contrary to critical framing, the measurement of transformed practice activities reveals a
great percentage of activities (78%) that pose a communication problem to be solved, while
also defining the communication context of the text to be produced.

Table-Graph 4b: Oral Discourse Production Activities

Activities in Communication
Context

Activities out of Communic-
ation Context

Total Oral Discourse Pro-
duction Activities

34

14

48

1%

29%

100%
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1%

H Activities in communication context

B Activities out of communication context

The separate measurement of oral discourse production activities indicates a great percentage
of activities (71%) posing a communication problem to be solved, while also defining the
communication framework of the text to be produced.

Table-Graph 4c¢: Written Discourse Production Activities

Activities in Communication | Activities out of Communic-

Total Written Discourse

Context ation Context Production Activities
42 11 53
79% 21% 100%

79%

W Activities in communication context

W Activities out of communication context

The separate measurement of written discourse production activities indicates a great per-

centage of activities (79%) posing a communication problem to be solved, while also defining
the communication context of the text to be produced.

Table-Graph 4d: Written Discourse Production Activities Guiding the Three Stages

of Writing
Activities Guiding the three | Activities not Guiding the |Total Written Discourse
Stages of Writing Three Stages of Writing Production Activities
42 11 53
79% 21% 100%
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B Activities guiding the three stages of writing
M Activities not guiding the three stages of writing

The measurement of written discourse production activities that illustrate the three stages
of writing reveals that a great percentage of activities (79%) provides students with instruc-
tions on planning and processing the produced discourse.

Table-Graph 4e: Interdisciplinary Activities

Activities in Communication
Context

Activities out of Communic-
ation Context

Total Interdisciplinary
Activities

15

1

16

94%

6%

100%

6%

94%

B Activities in com munication context

W Activities out of com munication contfext

The separate measurement of interdisciplinary activities indicates that the vast majority of
the activities (94%) pose a communication problem to be solved, while also defining the
communication framework of the text to be produced.

Table-Graph 4f: Multimodal Text Production Activities

Multimodal Text Production
Activities

Non multimodal text Produc-
tion Activities

Total Discourse Production
Activities

36

81

117

31%

69%

100%
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31%

69%

B Multimodal text preduction activities
W Non multimodal text production activities

Table-graph 4f demonstrates a significant percentage of multimodal text production activities
(31%); however, this is lower than the percentage of multimodal texts offered for compre-
hension-analysis (43%).

Conclusions

The present paper investigates whether the new elementary school language arts textbook
(in this case 6™ grade) allow for the implementation of literacy pedagogy and multiliteracies
practices in language arts teaching. More specifically, the study attempts to determine
whether the choice of texts and related activities (comprehension-analysis and discourse
production) features the logic of the above teaching practices.

The present paper indicates that the teaching material of the new elementary school (in
this case, 6™ grade) language arts textbooks consists of texts that feature a linguistic variety
and are able to ensure the students’ interest and participation in their learning, while also
introducing them to main discourse types and genres (situated practice).

To a significant extent, the teaching material includes the textual representations of the
students’ everyday life, thus conforming to literacy pedagogy and multiliteracies practices.
The texts the students are taught or asked to produce cover a wide range of genres (description,
narration, argumentation) and types (articles, journals, instructions, informative and literary
texts, advertisements, interviews, stories, etc.). The teaching material takes account of new
technologies in communication to a significant extent.

In terms of overt instruction, there has been a great effort to explain and illustrate the
function of linguistic elements and mechanisms that help us organise, compose and compre-
hend a genre through metalanguage.

To a great extent, the research revealed practices that bring out how each genre is organised
and how linguistic elements construct the cohesion and style of each genre.

However, the researcher recorded few activities that urge students to critically view a text
by placing it in the sociocultural framework in which it was produced and in which it functions
(critical framing). The low number of practices promoting awareness of text characteristics
in different sociocultural communities means that students hardly exercise the skills necessary
to realise the texts’ sociocultural impact, apart from decoding genre characteristics.

In terms of transformed practice, the paper indicates that discourse production encourages
students to transfer, adjust and integrate the texts they produce in communication and so-
ciocultural contexts that are relevant to or different than the original text.
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To a significant extent, the teaching material allows for communication and interactive
activities on discourse production, providing students with sufficient time and support to
process their written discourse. Most discourse production activities pose or solve a commu-
nication problem different than the original text. At the same time, the activities set the
communication framework of the text to be produced, providing guidance regarding its
structure, organising, and linguistic media.

Most written discourse production activities allow for a three stage process and provide
the necessary support/guidance. Finally, the teaching material encourages communication
activities with links to the social sphere, promoting group cooperative work in authentic
communication circumstances, in the form of interdisciplinary activities.

In conclusion, it could well be argued that the main options of the current elementary
school language arts textbooks are aligned with the principles of contemporary didactics of
language arts and implement contemporary education views and practices.

It appears that teaching offers sufficient opportunity for the implementation of literacy
pedagogy and multiliteracies practices, to a certain extent promoting the development of the
skills necessary for the above teaching practices, with the exception of skills in terms of
critical framing.

It should however be noted that the implementation of multiliteracies practices is not an
explicit objective of the curriculum or guidelines for the written teaching material of element-
ary school language arts; in fact, the term is not even mentioned.

The indications emerging from the present research could be used for future improvements
on language arts and its teaching material, so as to help students meet the needs of their new
sociocultural environment.

It should also be stressed that for these objectives to be achieved it is necessary that edu-
cators realise the need to adopt a new way of teaching, oriented towards the development
of strategies that nurture the students’ textual communication skills. It is therefore necessary
to provide educators with training on relevant issues and practices, urging them to reflect
on new approaches to literacy development.
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