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TTOPELA EYYPOLUUOTIONOU
TLOPELA OLKELOTIOLNONG TOU TIOALTLOHOU MOV KOl TWV
TPOTIWV TTOU AUTOC AELOTIOLEL VLA VAL ETILKOWWVEL Kot
vo. SNLOUPYEL TLOALTLONO, TTOALTLKN, ETMLOTAMN

avaduopevog, OXOALKOG akad nUaikog , ’
U OLKOC, TIPWTC VPO UUOTIOUOC VPO UUOTLOUOC EVEPYN OUMHETOXN
VPO LLLLOTLOOC OTO TIOALTLOMLKO —

MoALtiko yiyveoBal

OLKOYEVELQ oxoAeio eld1kn yvwon
vnnaywyeio



Optlovtac to ypopuuatiopo (literacy)

«..TO VA ELvOl KOVEIC EYYPAUUNTOC ONUAIVEL va
UTTOPEL VO KOAVEL XPNON TWV TILO EMEEEPYACUEVWV
HOPPWV TNC YAwooac 1Tou XpNoLUoTolouvToL OTO
Voanto Aoyo — Kol TOU OUOTHUOXTOC TwV
Kolvwvikwv aélwv mtou tov cuvodevouvy (Halliday,
1996: 340)

XpNOLUOTIOLOUUE TOV OPO YPOUUOTLOHO «ylol VOl
avadpepBol e elbkotepa ot ypadn OLokpivovTac
TNV O TNV OMLALO: OTIC TIPAKTIKEC ypadnc Kol
AVAYVWONCG, OTIC MOPPEC TNC YAWOOOC KOl OTOUC
TPOTIOUC vonuatodotnong, o TUTILKA cuvOEovTalL
ue avtec» (Halliday, 1996: 341)



Quuapott

O TpoPopIKOG KAl O
YPATITOG AOYOC dlapEPOUV
KaBwg¢ XpnOoIYoTIoIoUVTal O
OIOPOPETIKEG TTEPIOTATEIC
ETTIKOIVWVIAG, ECUTTNPETOUV
dIAPOPETIKOUC OKOTIOUGC KAl
XPNOIUOTTOIoUV
OINPOPETIKEG HOPPES
YAWOOIKAG £EKPPaanG.

H emituxia otnv ekTTaideuon
TTPOUTTOBETEI ETTITUXN
XEIPIOWO TOU ypaTITOU
AOyoU (YPAUMATIONOG)

Amnpooyediaotoc

Epudavilel cuvtoKTIKA ATEAELC Kol
0VOAOKANP WTEC TIPOTACELC

MNapataktikn cuvdeon
Evepyntikn ouvtaén

EmtavoAnyelg

To vonua BepeAlwveTal amo tn
ouvexn aAnAemnidpaon
KELLEVIKWV KOl EEWKELUEVIKWYV,
QECO TIAPOVTWY,
KQTAOTACLOKWY TIOLPOLYOVTWV
(erutoviopoc, ekppAcELS Kol
KWVNOELC OWHATOC, AUECO OPATA
oTolXela TnNG meploTaong, KOLWVEG
YVWOELC)

> MAALOLWUEVOG
AUEDCOGC, ATTAGC, KAONUEPLVOG
SLaAOYyLKOG

MpooxeSlaopEVOC

OAOKANPWHUEVEC CUVTAKTLKA
TIPOTAOELG

Yrotaktiki olvdeon
MNaBntikn cuvtaén
MovoAoyikn Sitaotaon

Amnootaon ano To ApEco, GUCLKO
mAaiolo tng mepiotaong

Amnootaon HeTafl TToumou Kol
SEKTN

>ATONA QLG LWUEVOG
EKTEVNG, oUVOETOG,
eNeEpyaAOUEVOC

LLOVOAOYLKOG

Apxakng, A. (2011). NMwookn dtdaokadia kat cuotaon Twv KeWWeVwWY. Adnva: MNMataknc.



2 UUTIEPOLOOTLKOL

[POHHATIOUOC ELVOL N LKAVOTNTA VOL XPNOLLOTIOLELC
ME E€mApPKeELd (AELTOUPYLKOC VYPOAUMATIONOC —
functional literacy) kot KpPWwKO OVOLOTOXOIGUO
(KPLTIKOC YPOLUUOTLOMOC) TO YPOTTTO AOYO.

O AETOUPYLKOGC  YPOLUUOTLOMOC — TtepLAapBavel
KElpeva, TNC KaBnuepwotnta OAAQ KoL TUO
e€ELOLKEUMEVOL KELMEVAL.

O KPLTIKOC VYPOUMOTIOMOC oOvadEPETOL OF Lo
Stadlkaoila TPOC TNV ATIOKTNON KPLTLKNC KOWWVLKNG
KOl TIOALTIKNC ouveldntomoilnong ,n omola eotlalel
MEPLOCOTEPO OTNV  «OVAYVWON TOU KOOHOU»
(“world”) mapd tnv «avayvwon Ttnc «AEENC»
“word”) (Freire,1973, Freire & Macedo,1987)
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npwtoc¢ / duoikoc /
OLVOLOUOMLEVOC VPO ULATIOLOC



To oUvoAo TwV SeELOTATWYV, TWV YVWOEWV KoL TWV
OTACEWV TIOU ITponNyouVvTal TNC EKMABNONC TNC AVAYVWONC
KoLl TG ypadnc (otnv A’ dnpotikou), KaBwg Kat ot
TLEPLOTACELG KOLL Ol EUKOLPLEC TOU IEPLBAAAOVTOC TTOU
emtnpealouv PUOLKA TNV AVATTTUEN TOUC, alAAA KoL OL
TIPOKTLKEC TTOU £pappolovtal OKOTILLWGE YLa VoL EVIOXUOOUV
auUTN TNV avamntuén, armoteAouv tn dtadkaoio Tou

avaéuéuevou VO(I_IJ._IJ.QTLO'_IJ.OLIJ . Pinto (2003, on. avad. oto Cravana, 2012:




«Qc avaduopeVOC YPOUUATIONOC opillovTal
«OMNEC OL OTACELC, YVWOELC, KAl SeELOTNTEC TTOU
oxetilovtal e TNV anmokwoLKomolnon Tou
ypatToU AOYOU Kall TNV KATAvOonon tou

LNVU LOTOC TOU KABwC Kol TNV mapaywyn
KWOLKOTIOLNUEVWY LNVUMATWY, KOTA TNV
nPooXoALkn nAwkia, SnAadn mpotou apxioeL n
ocvotnuatikn StdaokaAia TnC avayvwone —
vpadnc» MamouvAla-TleAenn, 2001: 15-16
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CONSTRUCTING
STRONG FOUNDATIONS
OF EARLY LITERACY




Foundational Anchors of
literacy

1. Orallanguage

2. Vocabulary and background

knowledge

3. Book awareness

4. Phonological awareness
and phonemic awareness
5. Alphabet knowledge and
phonics

6. Print concepts

7. Emergent reading

8. Emergent writing

9. Positive dispositions about
literacy and literacy learning
10. Executive function

O 8€Ka MUAWVEC TOU YPOAUMOTIONOU

1. Mpodopikn yAwooa/ emkowwvio

2. \e€l\oylo kal yvwoelc uttofabpou

3. T'vwoelc yia ta BLPAla (epmelpiec,
KlvnTpa, CUUBAOELC, EVVOLEC)

4. Qwvoloylkn kot dwvnuULKN ENlyvwaon
5. T'vwon aAdafntou Kat YWV TwV
VPOULLLATWV

6. EvvoleC EvTuTIOU AOYOU

7. Avaduopevn avayvwaon

8. Avaduopuevn ypadn

9. OetIkeC SLaBEOELC yLaL TN Habnon tou
yparmntou Aoyou

10. EkteAeotikn AeLtoupyia



EKTEAEOTIKEC AELTOUPYLEC

[Opoc oumpela: mephapPavel ToAAEC Se€LoTNnTE,
BoolKEC (OTIWC TIPOYPAUATIOUOC, opvdeon KOlL
rnapakoAouOnon) KOLTULO oLUvOetec vonTikeg de€LoTNTEC
TTOU XPNOLUOTIOLOU LE Vi VOl OLAXELPLOTOUUE TLG
OKEYELC, Ta ouvaloon poTa KoL TG oU UITEPLPOPEC MOLC
yLOl VOL TTETUXOU UE TOUC OTOXOUC HOC]

> Epyaopevn pvAun
> [VWwOTLKN evelLtia

e evaAlayn pHeTaty WOewv N dpaoctnplotnTwy -
avaBswpnon otoxwv/oxedbiwv: petatornion (m.x. oo
TO. LOONUOTKA OTOV KUKAO TOU XpOVOoU)

> AUTOEAEYXOC



O YPOUUOTIONOG CUVOEEETOL HE TNV
YPOTTTA EMUKOWVWVLA KO TLG uopcbeq g
YAWOOOC IOV XpNoLpoTolouvTal
ouvNBwC oTa yparTa KELPEVQL.

H mopela eyypapHatiopoU EeKva otnv
OLKOYEVELQ KOl cuvexileTal oTnV
T{POOXOALKN KL OPYOTEPQ OTNV
dnuotikn ekmaildevon KTA.

O MPWTOC YPOUUATIOMOC CUVOEETOLL LIE
TO KOLVUL)VLKOT[O)\LTLGHLKO nepLBaiiov
OTO OTOLO pMEYAAWVEL Eva TSl Ko
KAmoLa nspLBaMovra (OLKOVEVELOLKOL N
supurepa) £lVOlL UTTOOTNPLKTLKA KOLL
Kartola dAAaL elvat Alyotepo
UTTOOTNPLKTLKA. [Bernstein:
eTEEEPYAOUEVOC — TIEPLOPLOUEVOC
KwoLkac, Bourdieu: mepLloplopévo
Kwowac]



2 UVETIWC

Avaduopevoc, PUOLKOC, MPWTOC YVPOULUOATIOMOC

# ASackalio yA\wooac otnv A’ SnuoTikoy

2 KOTIOC KoL LotONoLakO TIEPLEXOUEVO
MpakTIKEC Kat SO aoKaAla

PoAoL vnriiaywywv — SaoKAAwV

A&LoAoynon tng nabnonc kat tng dtadikaoiog



TLonuaivel «E€pw va dtafalwy;

Tu dev umopel val KAVEL AUTOC TToU OEV EEPEL val
Stafalet;

Yrapyxetl piot SLaxwpLoTLKA YPOLLLUL AVAECQ
01O «&EEPpW» KAl «OEV EEPpWN;

Tu Stadkaoiec Kavel outoc mou dtaBalet;

Oool duafBalouv katovoouv To Lolo amno to
1Olo Kelpevo;

Moiwa eival n oxeon PeTaéL pabnonc Kt
avVAYVWOonNC;



«AwaBalw onUALVEL KATAVOW VA VONHA KoL TOUG TPOTIOUC TTOU

o to napovctaletat. Otav dtaBalw €xw £va AOyo yLa va TO KAVW.
O&Aw va paBw katL, BEAwW va mAnpodopnBw ylo kATt BEAwW va
LAOw ntwc Ba Bpw To SiKLO POV K.ATT.

KaBe popa rov Stafalw dev 6LaBdZw LLovov cUAAaBEC N )\éEELq
aAAQ 6LaBaZw Kot epunveuw ocupdwva HE TLG 6u<eq LLoU €TLOUULEC
KOlL OlVAYKEC, 6r]}\a6r], oclUudwva UE TOV TpOT[O TTOU EXW uaest va
Stafalw tov KOopo. o To AOYyo auto pmopw va Stafacw KATL
1oAU eukoAoTepa Ao Katt AAAo. Mrmtopw va Stafacw mLo eVKoA
TITAOUC EVTUTIWV TIOU XPNOLUOTIOLW KABE pEpa amo TITAouC
eVTUTIWV TTOU XPNOLUOTIOLW OTtavVIoTEPA. Autd Ttou Stafalw eival
dTLoypHEVA aTto SladopeTka LAWKA. AloBalw AE€eLc kKat dpAoELC,
StoBalw elkovec, Stafalw xpwpata Kat cnuata. 0oco
neptooétspo z—:EOLKeubvouaL LLE tpc')rtouq aVAyvVwWong T0oo
TEPLOCOTEPO UMOPW VAL OVayVWPLOW TN B€0N POV OTOV KQQUO JIQU

YIOYPTEIO EoNua OPHIKEYMATON
uuuuuuuuu

He TtePLBAAAEL. » e

lvt{ibng & ouv. (xx: 3) Elcaywyn oto aAdapfntiko
ocvotnua. ABnva: Ivotitouto Alapkouc Ekmaidevonc
EvnAikwv. http://hdl.handle.net/10795/816




H avayvwon amnattel cuyxpoviopo oAAwV Se€LoTATWY O€ ULKPO
XPOVLKO Staotnpua. Mo va erteuyBel n avayvwoTlkni Katavonon
Oa rpemeLl OAec ol Stadkaoiec va paypotomoLtolvtal HE akpLPn,
OLUTOUOLTOTIOLNLEVO KoL TaXU puBuo.

* BaolKEG e€LotnNTeC: ) akpLBNC Kat evxePNG amokwdikomoinon B)
evioyvon Ae€lhoyiou (armodoon vonpatoc otic AE€eLc)

* TVWOTIKEG (OpyAVWON TOU KELUEVOU KoL TWV ETILUEPOUC
MANPoPopLWV TOU) & LETAYVWOTLKEG OTPOATNYLKEG (auToppLBULON)

> gvepyoTolnon tn¢ mponyouUEVNC YVWONG
> SnULoUpYLO VONTIKWY QAVOTTOP OO TAOE WV

> gUPEOCN ATO TOV AVAYVWOTN TOU OKOTIOU TNC avVAYVWOoNC

[[paKTIKEC eEMeEepyACLOC KELUEVOU: TIPOPAEY ELC, VONTLKEC ELKOVEC,
OTITLKO-XWPLKOL OpyavwTEC (Tt.Y. Staypappata, ypodnuota),
UTtOYPaULLioELS, KevTpLKN O£, TtepiAnyn]




KATANOH2ZH
TYXETLKEC YVWOELC
(yeyovota, €vwvoleg KTA.)
Ae€\OYLO
(eUpog, akpiBela, ouvdEoeLg KTA.)
MAWOOCLIKEC SOEG
(ouvtaén, onuactoloyia KTA.)
JUuM\oyLOoTLKA
(tekunplwon, petadopEg KTA.)
KELLEVIKEC YVWOELG

(évvoleg évtumou AOYoU, KELUEVIKA €16
KTA)

ANAINQPIZH
Owvnuikn eniyvwon
Arntokwdlkormoinon
OALKR avoyvwpLon

KivTpa () — TPUKTIKES 6TO

OLKOYEVELOKO TEPLPaALOV

SLapkw¢ avEavopevn
OTPATNYLKA
Katavénon

otadlakn
auTopaToTonoN

ovayvwon
EUXEPNC EKTEAEDN
KOLL OUVTOVLOMOG
avayvwpLong
AEEEWV Kal
Katavonong
KELLEVOU

EVPUVTEPO KOWVOVIKO & TOMTIGUIKO
TAULOL0, OCIES, EVKALPLES

Scarborough, H. 2001. Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and practice.
Y10 S. B. Neuman & D. K. Dickinson (Erup.) Handbook of Early Literacy, 97-110. NY: Guilford Press.



0) OTMAGLHO KWK
(ammokowSLkomoinon Kat
Katavonon tng Soung tou
KELUEVOUL)

V) AELTOUPYLKNA XPRON KELLEVWV
(katavonon Tou oKoTmou Tou
KELUEVOU, «TOTIOOETNON» TOU
KELLEVOU OTO KOLWWVLKO
ylyveoOal)

To povtéAo Twv «Teoodpwv Mnywv»
Freebody & Luke (1990)

B) KATOLOKEUR} VONMATOG OO
TO KEelEeVO (evepyomoinon
EUTIELPLWV KOLL
NMPOUTAPXOUCWYV YVWOEWV -
AVTANON VONUOTOC OIto TO
KELUEVO KalL TLC ELKOVEC N T
AAAa e€WYAWOOLKA oTOLXELOL)

8) KpLTikA avaAvon Kol
LETAOXNUATIOUOC KELLLEVOU
(katavonon Twv LOEOAOYIKWV
nopadoxwV ToU KELUEVOU,
Katavonon Twyv npoBEoewv
ouyypadEa, TwV CUUPEPOVTWV
TIoU ULoBeTel, TWV amoPewv mou
QIO O LWTTWVTOL)




Ked. 4
AvoyvwoTLKn avarmntuén:
npoooxn otnv adetnpla
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