It implies that something worth while is being or has been intentionally transmitted in a
morally acceptable manner. It would be a logical contradiction to say that a man had
been educated but that he had in no way changed for the better, or that in educating
his son a man was attempting nothing that was worth while. This is a purely conceptual
point. Such a connection between ‘education’ and what is valuable does not imply any
particular commitment fo content. It is a further question what the particular standards
are in virtue of which activities are thought to be of value and what grounds there might
be for claiming that these are correct ones. All that is implied is a commitment to what
is thought valuable.

A.'We do not call a person "educated” who has simply mastered a skill' (e.g. pottery). ‘For
a man to be educated it is insufficient that he should possess a mere know-how or knack.
He must have also some body of knowledge and some kind of conceptual scheme to raise
this above the level of a collection of disjointed facts. This implies some understanding
of principles for the organization of facts.' Let's call this the body of knowledge and
understanding of associated principles requirement or criterion.

B. The knowledge referred to under A must 'characterise [a man's] way of looking at
things rather than be hived of f. It is possible for a man to know a lot of history in the
sense that he can give correct answers o questions in class-rooms and examinations; yet
this might never affect the way in which he looks at the buildings and institutions
around him. We might describe such a man as “knowledgeable” but we would not describe
him as “"educated”; for “education” implies that a man's outlook is transformed by what
he knows'. I shall call this the transformation criterion.

C. The educated man must care about the standards immanent in his field of interest.
Thus, 'A man cannot really understand what it is to think scientifically unless he not only
knows that evidence must be found for assumptions, but knows also what counts as
evidence and cares that it should be found. In forms of thought where proof is possible
cogency, simplicity, and elegance must be felt to matter. And what would historical or
philosophical thought amount fo if there was no concern about relevance, consistency, or
coherence? All forms of thought and awareness have their own internal standards of
appraisal. To be on the inside of them is both to understand and to care. Without such
commitment they lose their point.’ I shall refer to this as the caring or commitment
criterion.

D. The educated man must have ‘cognitive perspective’. So, ‘a man might be a very highly
trained scientist [satisfying criteria A, B, C]; yet we might refuse to call him an
educated man'. And what is lacking is cognitive perspective - ‘'The man could have a very
limited conception of what he is doing. He could work away at science without seeing its
connection with much else, its place in a coherent pattern of life. For him it is an activity
which is cognitively adrift.’ I shall call this the cognitive perspective criterion.

Those who make it [i.e. the contrast between education and life] usually have in mind a
contrast between the activities that go on in classrooms and studies and those that go
on in industry, politics, agriculture, and rearing a family. The curriculum of schools and
universities is then criticised because, as the knowledge passed on is not instrumental in
any obvious sense to 'living’, it is assumed that it is ‘academic’ or relevant only to the



classroom, cloister, study, and library. What is forgotten is that activities like history,
literary appreciation, and philosophy, unlike Bingo and billiards, involve forms of thought
and awareness that can and should spill over into things that go on outside and
transform them. For they are concerned with the explanation, evaluation and imaginative
exploration of forms of life. As a result of them what is called 'life’ develops different
dimensions. In schools and universities there is concentration on the development of this
determinant of our form of life. The problem of the educator is to pass on this
knowledge and understanding in such a way that they develop a life of their own in the
minds of others and transform how they see the world, and hence how they feel about it

O1 TTI0 YVWATOI 0pIOHOI YId ThV «aywyn»
Lochner

“Uia ev pépel TpoypapuaTiopévh ev pHépel eUKaIpIdkA dAAd os kABe TepiTTwon ouveldnTh
avOpWTIvh evEéPyEld TTOU avapépETal o€ VEOUC R NAIKIWHEVOUG e OKOTTO Thy évTaEh Toug oThv
opadiki Cwh Kail Tn peTdadoon Tou TOAITIOHOU»

Durkheim

«Aywyn gival n emidpacn ToU AoKEITAI ATTO TNV YEVIA TWY gVNAIKWY Og EKEIVOUC TTOU gival
akopa avwpipol yid Thv Koivwyiki WA, ZKoTO¢ TG €ival va UTTOKIVED Kadl va avanTUooel aTo
ma1di oplouéveg diavonTikEG Ka NBIKEG SUVANEIC TTOU aTaIToUvVTdl TO00 Amd TV TOAITIKA
Kolvwvia 0To gUVoAd ThG 600 Kai attd To €101k TTepIPAAAov aTo oTroio €ival TTPOOPIoHEVO va
{hoer».

Dewey

"H aywyn civai pia koivwvikh AgiToupyia Tou e§acpaliCer Thv kaBodhynoh Kai Thv e€£AIEN
TWV avwpIdwy He Th ouppeToxA Toug oth wh TnG odddac, sivai Hia diadikagia ouvexoug
avdmtuinec». «Aywyn gival h guvexXAc avaoclvBeon kal avaguykpdTnan ThG EUTTEIPIAC TTOU €XEl
oav oKoTro Thv eUPabuvon Tou KolvwvikoU TNG Treplexopévou e alyxXpovn dgopoiwan Twy
KaTdAAnAwv peBodwv amd To AToo yid Thv aTtoKThah Tteipag oth Jwh».

Richard Peters

"H aywyn 8¢ev civai pia évvola e Thy oTroid eK@pdleTal £va GUYKEKPIHEVO €id0C EVEPYEIWV
aAAd pia évvola ou kaBopilel KpITAPIA OTA OTTOIA TIPETTEI VA AVTIOTOIXOUV OUYKEKPIPEVEC
evépyeleg N diadikaociec»



